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This brief presents regional results from the Foundational Learning Action Tracker, an initiative by UNICEF and the Hempel
Foundation to monitor progress and foster knowledge sharing on achieving foundational learning for all children. The results
reflect data from UNICEF’s 2023 pulse survey with low- and middle-income countries and UNICEF’s internal monitoring and
reporting exercise with its country offices, organized around the RAPID Framework. The Foundational Learning Action
Tracker and global report are available here, along with country scorecards for low- and middle-income countries endorsing
the Commitment to Action on Foundational Learning as of September 2023.
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Assess learning levels regularly
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Prioritize teaching the fundamentals
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*Burkina Faso, Cameroon, Central African Republic, Congo, Democratic Republic
of the Congo, Equatorial Guinea, Gabon, Gambia, Ghana, Guinea, Guinea-Bissau,
Liberia, Mali, Mauritania, Niger, Nigeria, Sao Tome and Principe, Sierra Leone and
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https://www.unicef.org/reports/where-are-we-education-recovery
https://www.unicef.org/reports/tracking-progress-foundational-learning-2023
https://www.unicef.org/learning-crisis/commitment-action-foundational-learning
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the efficiency of instruction, including through catch-up learning
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Status of RAPID progress
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How is the RAPID Framework being implemented?

To reach every child, in Cameroon, the Government and its partners are providing financial support for the most vulnerable
families, along with supporting the distribution of school materials and the establishment of school feeding to promote the
schooling and retention of vulnerable children. In Céte d'lvoire, as part of scaling up the recycled plastic bricks project, 159
new classrooms were built with plastic bricks, contributing to increased school enroliment through the construction of
classrooms with a full package of WASH facilities, school equipment and furniture, teaching and learning materials, and
teacher training. In the Democratic Republic of the Congo, informal and alternative learning opportunities have been put in
place for out-of-school children.

To assess learning levels regularly, in Equatorial Guinea, a second national learning assessment for Grades 3 and 6 will
be implemented in 2023; moreover, a comprehensive study to identify gaps and challenges in the teaching and learning
process is being planned to advocate for education reform. In Liberia, a national learning assessment policy focusing on
Grades 3 and 6 has been developed, with a pilot assessment implemented, along with numerous assessments at sub-
national levels (e.g., Early Grade Reading Assessment). In the Central African Republic, with UNICEF support, 11,173
children successfully received birth certificates in 2022 to promote participation in end-of-year examinations.

To prioritize teaching the fundamentals, in Gabon, the competency-based approach is being implemented, with curricula
being revised in this direction. In Senegal, the Government’s efforts to modernize daaras (Quranic schools) were supported
through the introduction of literacy and numeracy in the schools, benefitting 6,721 learners in 2022. In Sierra Leone, teaching
and learning materials were provided in select districts to promote active learning, critical and creative thinking for reading
and numeracy.

To increase the efficiency of instruction, in the Congo, teachers receive training on the practice of curative pedagogy in
French and mathematics to improve the basic skills of students. In Ghana, the Government has approved the Differentiated
Learning approach, benefitting 36,518 learners (18,432 girls) with improved foundational skills in English and mathematics. In
Nigeria, the Teaching at the Right Level (TaRL) approach has been operational across various parts of the country, along
with the implementation of other early learning interventions such as the Reading and Numeracy Activity (RANA). In Senegal,
teachers were provided with training on differentiated pedagogy, foundational literacy and numeracy teaching skills, remedial
and catch-up strategies, and innovative approaches to formative assessment and remedial education.

To develop psychosocial health and wellbeing, in Cameroon, the first ever national school feeding strategy is currently
being developed with the support of partners. In the Gambia, a national Safe School Programme has been established,
focusing on social workers, police and education officials to address child protection and rights issues in schools. In Sierra
Leone, a cost-benefit analysis of mental health and psychosocial support in education is ongoing, with technical support from
RTI International.

Source: UNICEF 2023 Pulse Survey on RAPID Framework, UNICEF Country Office Annual Reports 2022.

Transforming Education Summit (TES) country follow-up
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in September 2022 RAPID implementation, the pulse survey
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Note: Sample sizes differ per survey item as only valid responses (i.e., excluding ‘I don’t know’) are counted.
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https://www.unicef.org/cotedivoire/en/future-every-child-beating-plastic-pollution
https://teachingattherightlevel.org/nigeria/
https://www.fhi360.org/projects/reading-and-numeracy-activity-rana

	Slide 1
	Slide 2
	Slide 3

